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Pupil premium strategy statement – Brockholes Wood 
Community Primary School  

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 190 

Proportion (%) of pupil premium eligible pupils 71/190 – 37%  

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – you 
must still publish an updated statement each academic 
year) 

April 2025 - March 2028 

Date this statement was published April 2025  

Date on which it will be reviewed April 2026  

Statement authorised by Natalie Barber  

Pupil premium lead Richard Harding 

Governor / Trustee lead Charlotte Tomsett  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £121,200  

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£121,200 
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Part A: Pupil premium strategy plan 

Statement of intent 

Brockholes Wood Primary School is a vibrant and inclusive community school at the top 
of Brockholes Brow in Preston. Guided by our vision statement, “Shaping Little Lives 
into Bright Futures”, we continue to develop not only in terms of standards but also in 
our approach to curriculum design and inclusion. 

Our provision extends beyond the main school. We offer a teacher-led preschool for 3–4 
year olds, ensuring high-quality EYFS provision and a seamless transition into Recep-
tion. We also run Brockholes Badgers Breakfast and After School Club, supporting work-
ing families with wraparound care. 

The school serves a disadvantaged community, with 38% of pupils eligible for the Dis-
advantaged Pupil Premium (DAP), placing us in the highest quintile nationally. Fund-
ing is directed towards targeted strategies to narrow the gap between disadvantaged 
pupils and their peers. This includes increasing the ratio of teaching assistants to deliver 
interventions, improving access to digital technology, subsidising trips and residentials, 
and extending the Family Liaison Officer role to support attendance and family engage-
ment. These approaches are rooted in research, including guidance from the Education 
Endowment Foundation (EEF). 

We aim to provide a wide range of support in both academic and wider circumstances, 
ensuring that every child has the opportunity to thrive. In this strategy you will find in-
clusion and development to be core principles, reflected in both the targeted academic 
interventions and the broader enrichment opportunities we provide. 

The strategy sets out our process of using data to identify successes and target areas 
for our Pupil Premium children. There is a clear rationale between identified needs and 
the way in which Pupil Premium funding is used, including additional staffing, cultural 
visits, and widening-of-the-world experiences. 

The overarching principles of this strategy are: 

 Targeted and relevant support tailored to individual needs. 
 Closing gaps in attainment and progress to ensure equity of outcomes. 
 Broadening experiences and opportunities, ensuring disadvantaged pupils have 

the same access to cultural, social, and academic enrichment as their peers. 

Through these principles, we aim to ensure that Pupil Premium funding directly contrib-
utes to our vision of shaping little lives into bright futures. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attainment and Progress Gaps 

 A significant proportion of disadvantaged pupils enter school with lower 
starting points in communication, language, and literacy. 

2 Language and Vocabulary Development 

 Limited exposure to rich language experiences and vocabulary gaps hin-
der reading comprehension and writing outcomes. 

3 Attendance and Punctuality 

 Persistent absence and punctuality issues are higher for disadvantaged 
pupils, affecting consistency of learning. 

4 Access to Enrichment and Wider Opportunities 

 Limited experiences outside school (e.g., cultural visits, trips, 
extracurricular activities) narrow pupils’ cultural capital and aspiration. 

 Financial constraints for families of disadvantaged pupils limit 
participation in enrichment activities such as trips, clubs, and 
residentials.  

5 Social, Emotional, and Mental Health (SEMH) 

 A higher proportion of disadvantaged pupils face challenges with self-
regulation, resilience, and emotional well-being, which impact 
engagement in learning.  

6 Parental Engagement 

 Some families face barriers to supporting learning at home (e.g., 
reading, homework, routines), reducing opportunities for reinforcement 
outside the classroom. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved Attainment and Progress in Reading, 
Writing, and Maths 

 Disadvantaged pupils make accelerated 
progress term-on-term, measured through 
teacher assessments and standardised 
tests. 

 Gap between disadvantaged pupils and 
peers in core subjects reduces by end of 
year. 
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 Evidence from books and learning 
journals shows consistent quality and 
application of skills. 

Enhanced Phonics and Early Reading Skills  Pupils demonstrate increased confidence 
in reading aloud and decoding unfamiliar 
words. 

 Progress tracked using phonics screening 
check data and intervention logs. 

Increased Engagement with Reading at Home  Improvement in home reading logs and 
completion of reading challenges. 

 Higher participation in reading reward 
schemes (e.g., certificates, points 
system). 

 Positive feedback from parents and pupils 
about reading engagement. 

Greater Access to Enrichment and Cultural 
Opportunities 

 All disadvantaged pupils participate in 
enrichment activities.  

 Pupils report increased enjoyment and 
learning from enrichment activities. 

 Financial support reduces barriers to 
participation, as tracked by uptake data. 

 

Improved Attendance and Punctuality  Disadvantaged pupils’ attendance meets 
or exceeds school targets. 

 Reduction in persistent absence rates for 
disadvantaged pupils. 

 Positive engagement with the Family 
Liaison Officer and follow-up actions 
show measurable impact. 

Strengthened Social, Emotional, and 
Behavioural Development 

 Reduction in behavioural incidents 
recorded for disadvantaged pupils. 

 Pupils demonstrate improved resilience, 
self-regulation, and engagement in 
lessons. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £33,720   

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Technology and software 
(including subscriptions) for 
teachers to enhance 
learning in the classroom. 

 EEF – One-to-One Tuition & Technology Support (2021): 

 Digital platforms can enhance personalised 
learning, allowing teachers to adapt content to 
pupil needs, which is particularly effective for 
closing attainment gaps. 

 

EEF – Remote Learning Guidance (2020–21): 

 Access to high-quality digital learning resources 
supports disadvantaged pupils’ engagement and 
prevents learning loss, especially during school 
closures or home study. 

 

Ofsted – Education Inspection Framework (2021): 

 Technology that enhances classroom learning and 
provides equitable access to resources supports 
high-quality teaching and reduces inequalities for 
disadvantaged pupils. 

 

1-2-5-6  

Speech and language sup-
port for those children that 
need extra support includ-
ing EAL children.  

 

Education Endowment Foundation (EEF) – Oral Lan-
guage Interventions (2018): 

 Oral language interventions have an average 

impact of +5 months progress, particularly 
effective for pupils from disadvantaged back-
grounds. 

EEF – Early Years and Communication Support 
(2020): 

 Early targeted language support improves lit-

eracy outcomes and helps close attainment 
gaps. 

National Literacy Trust / Nuffield Early Language In-
tervention (NELI): 

 Structured programmes supporting vocabu-

lary and language comprehension in EYFS 

1-2-5-6  
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and KS1 accelerate progress, especially for 
children from disadvantaged backgrounds. 

 

Cultural capital visits and 
workshop with a variety of 
visitors into school and pro-
vide external visits support 
for disadvantaged families. 
 
To provide an aspirational 
residential outdoor educa-
tion opportunity for Year 6.  

 EEF – Outdoor Learning and Enrichment Activities 
(2020): 

 Well-planned enrichment experiences can im-

prove attainment, motivation, and engage-
ment, particularly for disadvantaged pupils. 

EEF – Cultural Capital Development (2020): 

 Providing access to a wide range of experi-
ences helps narrow the attainment gap, sup-
porting disadvantaged pupils to achieve par-
ity with their peers. 

Ofsted – Education Inspection Framework (2021): 

 Schools that provide a rich and varied curric-
ulum, including external experiences, support 
pupils’ broader development and promote 
equality of opportunity. 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £39,829  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Supporting disadvantaged 
pupils socially and 
academically in small 
groups to close the gap. We 
have a high proportion of 
pupils with social emotional 
and mental health needs 
that are PP. It is also a 
focus to close the identified 
gaps between the 
attainment of DAP children 
and their expected year 
group attainment.  

Education Endowment Foundation (EEF) – 
Small Group Tuition Guidance (2021): 

 Evidence shows that small group tui-

tion can have an average impact of 
+4 months progress, particularly ef-
fective for disadvantaged pupils 
when teaching is structured, focused, 
and responsive to need. 

EEF – Social and Emotional Learning (2020): 

 Social and emotional learning pro-
grammes in small groups improve at-
titudes to learning, SEL skills, and 
academic outcomes, with benefits 

1-2-3-4-5-6  
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particularly pronounced for disad-
vantaged pupils. 

EEF – One-to-One and Small Group Tuition 
(2021): 

 Targeted support is most effective 

when combined with high-quality 
teaching, regular assessment, and 
explicit learning objectives, all of 
which align with your planned 
small-group interventions. 

DfE – Supporting the Attainment of Disad-
vantaged Pupils (2015): 

 Focused interventions to close gaps in 
key areas (e.g., maths) are most ef-
fective when timely, structured, and 
targeted, especially for pupils with 
multiple barriers. 

 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £47,651  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Learning mentor support for 
behaviour and attendance 
of disadvantaged pupils. 

EEF – Behaviour Interventions (2019): 

 Targeted behavioural interventions 
can have an average impact of +3 
months progress, particularly for dis-
advantaged pupils 

 Interventions are most effective when 
they are explicit, targeted, and com-
bined with monitoring. 

 EEF – Mentoring (2018): 

 Mentoring programmes for pupils at 

risk of poor attendance or engage-
ment improve both academic out-
comes and social-emotional skills. 

DfE – Supporting the Attainment of Disad-
vantaged Pupils : 

1-2-3-4-5-6  
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 Learning mentors and pastoral sup-
port staff are effective in reducing 
barriers to learning, particularly for 
pupils with behavioural or attend-
ance challenges. 

Ofsted – Education Inspection Framework 
(2021): 

Pastoral support and targeted mentoring are 
recognised as key strategies to support disad-
vantaged pupils’ engagement and progress. 

Outreach support to reduce 
exclusion. 

EEF – Behaviour Interventions (2019): 

 Targeted behavioural interventions, 
particularly when personalised and 
monitored, can improve engagement 
and attainment for disadvantaged 
pupils. 

DfE – Reducing Exclusions Guidance: 

 Early intervention and outreach sup-
port reduce the risk of fixed-term and 
permanent exclusions, especially for 
vulnerable pupils. 

EEF – Mentoring & Pastoral Support: 

 One-to-one mentoring and pastoral 
interventions improve social-emo-
tional skills, reducing behavioural in-
cidents and exclusion risk. 

 

1-2-3-4-5-6 

Play therapy and 
counselling  

EEF (Education Endowment Foundation): 
While EEF doesn’t directly evaluate play ther-
apy, their guidance on social and emotional 
learning (SEL) shows a +4 months impact on 
academic progress. Therapeutic support 
aligns with SEL principles.  

Public Health England: Their report “Promot-
ing children and young people’s emotional 
health and wellbeing” highlights the im-
portance of early intervention and mental 
health support in schools. 

1-2-3-4-5-6  

 

Total budgeted cost: £121,200  
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

 

 

 

 

 

 

 

 

 

 

 

 

 

Our Pupil Premium data shows a very positive trajectory across the school. In Year 1, the at-
tainment gap between PP and Non-PP pupils is significant, particularly in writing and maths, 
where PP pupils achieve well below their peers. This underperformance is most notable among 
PP boys. 

As pupils move through KS1 into Lower KS2, the gap steadily narrows. By Year 3, PP pupils are 
already outperforming their Non-PP peers in reading and writing, with girls showing particu-
larly strong progress. In Year 4, PP pupils outperform Non-PP pupils in reading and writing, 
with no gap in maths, demonstrating the significant impact of support strategies in place. 

By Upper KS2, PP pupils are not only closing the gap but outperforming their peers in all sub-
jects. Year 6 data is especially encouraging, with PP pupils achieving higher outcomes than 
Non-PP in reading, writing, and maths. PP girls are particularly strong, with performance levels 
up to 25% higher than Non-PP girls in writing. 

Overall, the data demonstrates that while PP pupils start significantly behind in Year 1, the 
school’s targeted strategies enable them to make rapid and sustained progress. By the end of 
KS2, PP pupils are consistently outperforming Non-PP, evidencing the effectiveness of our Pupil 
Premium strategy.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

N/A N/A  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

No service pupils  

The impact of that spending on service pupil premium eligible pupils 

N/A  

 
 


